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I. Purpose  
System Motto

Just as the lighthouse guides the ships at sea through safe channels, the Muscogee County School District must carefully guides the students through the channels of learning and enlightenment.

Division of Academics Beliefs
· All students learn when provided high-quality instruction that is engaging and challenging.
· All students must have a physically and emotionally safe learning environment.

· All district employees work collaboratively to improve student achievement.

· All organizational and instructional decisions are data driven.
· All district personnel are committed to continuous professional learning.
System Vision

A school district is envisioned in which:

· Each student is given multiple opportunities to excel in his/her academic, social, emotional and physical development in a safe, nurturing environment.

· Well-prepared, responsible, and caring employees are committed to excellence in education

· Parents, community members, staff and students, are full partners in the education of children.

System Mission
The Muscogee County School District is committed to providing education experiences that will enable a student to become a lifelong learner, enter the work force with necessary skills and achieve academic and personal potential.
System Goals
· Goal One - Student Achievement …commits to developing and executing a comprehensive plan to raise achievement for all students to superior levels. 

· Goal Two - Growth … will gain a significant number of new students in the next five years, the system commits to developing and executing a comprehensive plan for the provision of adequate facilities, staff, and financing to accommodate this growth. 

· Goal Three - Human Resources … commits to the recruitment, retention, and development of personnel who represent the most qualified in respective fields. 

· Goal Four - Communication/Trust … commits to the planning and execution of a total communication program with both internal and external stakeholders. 

· Goal Five - Effective and Efficient Use of Resources … is committed to the planning and execution of a program to continually insure both efficiency and effectiveness in its use of resources provided.
G. W. Carver’s Mission: 
“It is by education that we become prepared for our duties and responsibilities in life.” 
 Marcus Garvey
G. W. Carver Beliefs:  

G.W. Carver believes that: 
1. All students can learn.

2. Students have different learning styles and should be afforded a variety of instructional strategies.

3. A safe and physically comfortable environment promotes student learning.

4. A student’s self esteem is enhanced by positive relationships and mutual respect among and between students and staff.

5. Student learning is the chief priority for the school.

6. The commitment to continuous improvement is imperative if the faculty is going to enable students to become confident, self-directed, lifelong learners.

7. Each student is a valued individual with unique physical, social, emotional and intellectual needs.

8. Teachers, administrators, students, parents, and community should be active participants in the education of children enrolled at G.W Carver. 

G.W. Carver Vision
The George Washington Carver family—administrators, teachers, students, staff, parents, and community—is striving to ensure that the academic achievement of its students is of foremost importance.  The vision of the George Washington Carver family is to keep the three C’s—Communication, Collaboration, and Cooperation in the forefront as they strive to realize its goals.

II. Comprehensive Needs Assessment of the School

Process Used for Completing Needs Assessment/School Profile

The composition of G.W. Carver’s school profile was directed by the High School Profile provided to the school by the Muscogee County School District. The data collected was found in school records, SASI, the annual AYP report, and the Georgia online Report Card for schools. The district’s Title I staff provided a comprehensive seminar in which they distributed a template for the School Wide Plan. 
The administrators, faculty, staff, students, parents, Partners in Education constituents, other local businesses, and additional community affiliates of George Washington Carver High School came together in a concerted effort to help the school develop a plan for achieving AYP. Although the school is currently implementing many avenues to improve student achievement, the school is still in needs improvement status. The leadership team therefore disaggregated and reviewed all demographic information relative to academic achievement (i.e., GHSGT, EOCT, and MAP test scores, test participation rates, retention rates, graduation rates, dropout rates, general attendance inclinations and trends in parental involvement). Also, information within the 2009-10 AYP report was reviewed. 
Individual stakeholders were also involved in the revision of the plan. Participation consisted of, but was not limited to, involvement in meetings concerning school needs, collection of data, and disaggregation of data for the purpose identifying strengths and areas of concern. Once areas of concern were identified, stakeholders split into respective collaborative groups to devise strategies and plans to implement these strategies so that all needs would be addressed. Stakeholders include: 
· Christopher Lindsey, Principal

· Lisa Norris, Math Teacher/Leadership Team Chairperson/Co-Writer
· Peggy Henry, English Department Chairperson/Co-Writer
· Keisha Cook, Math/Science Academic Coach/ Co-Writer
· Arthurene Brown, ELA/ Social Studies Academic Coach/ Co-Writer

· Sandra Cain, CTAE Teacher 

· Mikaa Veal, Science Department Chairperson

· Ahmad Tinker, Athletic Director/ Social Studies Instructor
· Chastity Biggers, Technology Team Consultant/ Math Instructor

· Rebecca Remigio, Testing Coordinator

· Sandra Cain, CTAE Instructor

· Loretta Fuller, Special Education Instructor/ Meeting Secretary 
· Larry Marshall, PTSA President
· Subricca Redding, Parent Representative

· Naomi Hitchcock, Guidance Department Representative

· Chantanae Tanner, 9th Grade Student 

· Brianna Marshall, 10th Grade Student 

· Emmanuel Black, 11th Grade Student

· Gwendolyn Guess, 12th Grade Student
 Data Collected and Analyzed
· Homeless Student Percentage

In the context of this school wide plan, a homeless student can be defined in two different ways.  First, a homeless student can be one who literally does not live in a building that provides shelter from the natural elements.  A homeless student can also be one who is living in a home that does not belong to the parent or guardian, such as an aunt’s home or a grandmother’s home, due to financial difficulties.  For the last three years, Carver’s percentage of homeless students has been less than 6%.  Each of the homeless situations has fallen under the second definition where the students live in a home of a relative or family friend.  In essence, only basic needs are being met.  The district provides a homeless liaison and contact person to assist students who are found to be in these situations.

· Migrant Students

Currently Carver does not have a migrant student population; however, in the event the school gains migrant students, the school will follow district, state, and federal guidelines to ensure these students will achieve the same goals set for all other students.  In addition, all parents/guardians bringing a child to enroll in Carver receive a survey that determines whether or not the child will be identified as a migrant student.  This survey is maintained in student cumulative folders. 

· ELL Students

Currently Carver does not have an English Language Learners (ELL) student population; however, in the event the school gains ELL students, the school will follow district, state and federal guidelines to ensure that these students will achieve the same goals set for all other students.  

· Gifted Education Percentage

Students who are identified as being gifted through testing are provided services through the magnet program which offers an Advanced Placement and Honors curriculum in all major content areas. The three year trend shows less than 1% of Carver’s student population receives gifted services.  

· Mobility Rate of Students 

For the purpose of this plan, mobility rate for students is defined as the percentage of students who enter or leave school between September 1st and the last day of the school year.  Over the last three years, the school’s mobility rate has steadily increased due NCLB choice transfers. The majority of the transfers were to other schools within the Muscogee County School District.

· Attrition Rate of Teachers and Administrators

The attrition rate at Carver speaks volumes about the newly developed character of the school. Dedicated teachers who are “in tune" with the school’s new vision and goals do not want to leave. Fewer than 10% of the faculty and staff members have left over the last three years as a result of   retirement or relocation. 

· Professional Learning Activities

The faculty and staff take advantage of many different opportunities for professional development.  With the transfer from Georgia’s Quality Core Curriculum (QCC) Standards to Georgia Performance Standards (GPS), there has been substantial training on how to implement the change.  The school district provides Best Practices Workshops and an annual conference as a resource that the teachers and staff continue to utilize.  The Muscogee Accountability Program (MAP) is benchmark assessment that provides teachers a resource for measuring student growth, as the domains are representative of EOCT percentages. Within the last three years, several teachers have received AP certification in the four content areas.  A few teachers completed the Teacher Support Specialist (TSS) training.  This is a program that trains selected teachers to become mentor teachers.  All new teachers that started within the last three years have been provided a New Teacher Orientation. The faculty has been trained to utilize the Working on the Work (WOW) framework which highlights the necessity of student engagement. As shown here, Carver’s faculty and staff are committed to advancing themselves professionally. 
· Parental Involvement

Parental input was encouraged through letters explaining the need for improvement in areas of weakness (academic achievement, attendance, facility/safety, etc.)  Parents were also sent surveys on which they could express any concerns in areas of strengths and weaknesses of George Washington Carver High School. Based upon responses from surveys, parent-teacher conferences, and interviews with parents, there is still a need to increase parental involvement in the school. 
· Enrollment

Enrollment data indicates that Carver’s student population consists of ninety seven percent of African American students and a lesser percentage of Caucasians, Hispanics, Asians, and Multi-racial students. The quantity of male and female students is approximately even. 
The student population has steadily decreased each year.  Reassignments to home schools and No Child Left Behind (NCLB) Choice Transfers have adversely impacted Carver High School, as well as the school district.  Over the next few years, Columbus anticipates a tremendous influx of students from around the country, as a result of the Base Realignment and Closing Commission (BRACC), which will possibly cause Carver’s enrollment to increase. Strategies within this plan enhance Carver High School’s preparation for this anticipated increase.
· Free and Reduced Lunch Data

The student population has shown a slight decrease over the past three years.   As a result, the percentage of students receiving free and reduced lunch has slightly decreased as well.  In 2007- 2008, the percentage was 81%; in 2008-2009, the percentage was 96.1%, and in the 2009-2010 academic year the percentage was only 87.5%.   This criteria is the sole justification of Title I funding.  Carver has met the mandated free and reduced lunch requirement over each of the last three years.
· Special Education Percentage
The analysis of data has shown that over a three year span, special education enrollment decreased 2.1%; however, there was an increase between academic terms 2007-08 and 2008-09. This fluctuation is primarily due to NCLB choice transfers as well.  There is a great need for additional resources to provide teacher training for implementing the inclusion/co-teaching model and to further improve student learning. 

· Title I Students

In FY 2009, Carver was designated as a Title I Targeted Assistance school; however, in FY 2010, Carver became Title I school wide. Thus, all Carver’s students are Title I students.
· Retention Rate 

In previous years, retention rates at Carver ranged approximately from 11% to 13% of the total student population; however, in the 2009-2010 academic school year, only 4% of the entire student body was retained. 

· Graduation Rate

The Graduation Rate, the second indicator, has significantly increased from 67.4% to 74.1% over a three year period. Carver maintained NI-4 status in the 2009-10 academic year due to significant growth in the graduation rate. 
· AYP Data for Math and English Language Arts 

AYP requires schools to meet criteria in three areas: Test Participation for Math and English Language Arts (ELA), Academic Performance for both Math and ELA, and a second indicator, Graduation Rate.  Schools that do not meet AYP in the same area for two or more consecutive years are placed in Needs Improvement status with escalating consequences for each successive year.  This is defined as two consecutive years of not meeting Participation or Academic Performance requirements in math or ELA.  It can also mean not meeting the second indicator requirement (graduation rate) for two years in a row.
· GHSGT Scores

The review of GHSGT scores indicated a continual increase over a three year period; there was a 7% increase in Mathematics from the 07-08 term to the 09-10 academic year. Although English data indicated that there was a 4% increase over a three year span, there was a decrease in the 2008-09 and 2009-10 periods.    

· EOCT Scores 

Over a three year time span, all EOCT courses, with the exception of Math courses, have increased an average of 12%; there is no comparable data for Math I and II. 
Analysis of Data
One of Carver High School’s goals is to increase student achievement at all grade levels. As is evident in the school’s mission statement, Carver High School provides all students with a quality education that will enable them to be learners for life. In the school improvement plan, improving student achievement has been a major focus over the last five years. Teachers are encouraged to use test data (EOCT, GHSGT, common assessments, MAP) to effectively improve student performance. Once teachers receive the results of the various state mandated tests, teachers are expected analyze results by domain and through collaborative planning identify areas of strength, areas of need, and common instructional strategies and assessments to further drive instruction. In addition, throughout the semester, collaborative plan teams discuss, design, and implement common benchmarks for the same purpose.

School Strengths
· Retention rates radically declined due to various school initiatives. 

· The attrition rate of teachers and administrators has remained considerably minimal.  

· The number of students absent less than 15 days of the academic year has increased over a three year span. Confirmation of this decrease is also demonstrated through a rate of 99.5% for test participation.  The graduation rate has significantly increased over the past three years. 
· Over a three year span, the number dropouts has notably declined due tracking of target students.
· The graduation rate of Students with Disabilities has increased 12.1% over a three year span; yet, fewer students with disabilities are obtaining a Special Education diploma. 
· Parental involvement and community support has increased due to the efforts of the parenting coordinator, PTSA, Partners in Education, and other dedicated alumni.
· The availability of technology has increased due to additional Title I funding and a federal technology grant. 
Areas needing improvement
· The percentage of students with disabilities meeting or exceeding the standard on the GHSGT indicates a decrease on the social studies portion; additionally, no more than 45% of these students met or exceeded the standards presented by the EOCT.  Because the passage of the EOCT is directly related to the passing of core classes and the GHSGT, Carver’s aim is to significantly improve these statistics. 
· The passing rate of the English and the Mathematics portion of the GHSGT must increase if the school is to make AYP. A three year trend establishes that Carver’s academic performance is unstable in these areas. This trend expands to the graduation rate as it fluctuates as well.  
· The science and social studies portion of GHSGT are not considered for AYP; however, they are pertinent in terms of the graduation rate. The passing rate for social studies has substantially decreased over the past three years because of, but not limited to, the transition from QCCs to GPS standards. These portions are direct indicators of Carver’s success with graduation rate and AYP requirements, thus a higher passing rate is necessary.  
The passing rate of the EOCT must increase as it is pertinent to the retention and graduation rates. The analysis of data has shown that over a three year period, the passing rate on the EOCT has fluctuated.  As a result of student performance of this test there is a definite need for improvement. Though all areas have shown gains, the increases have not been substantial enough to meet Carver’s expectations. All EOCT passing rates are below 70%, with the exception of American Literature. Teachers are using the results of the EOCT to make instruction more effective and to ensure that all students are afforded a rigorous curriculum. 
Academic Needs

· Professional development providing instruction for teachers involved in co-teaching (relating to the parallel and station teaching models) and training for all teachers relating to new technology materials (use of Smart Boards, Graphing Calculators, InFocus, Elmos, Smart Response Systems, etc.)

· Additional differentiated instruction for students through Least Restrictive Environment (LRE) and/or services from  all  teachers

· Programs for Computer-Assisted Instruction (Compass Learning, USA Test Prep, SAT Online Thinkgate, etc.)
· Parent resources that provide assistance with student work at home

· Online Study Islands focusing on GHSGT and EOCT

· Supplemental (updated, high interest) literature in effort to improve reading skills

· Graphing Calculators
· Elmos/ Document Cameras 

· Smart Boards/Interactive White Boards
· Student Response Systems

· Provisions for teachers to attend state and local workshops and conferences offering professional development relevant to the SI plan.
· Credit Recovery Programs to keep students on track for graduation and to help increase the graduation rate for AYP purposes.
Conclusion

· The writing team has spent an extensive amount of time collecting, organizing and analyzing data pertinent to student achievement.  This data was used in the creation of this school-wide plan and will drive the direction that academic instruction will take at Carver.
· As indicated, Carver has numerous strengths that will continue to support the academic success of all students. 
· The identified areas needing improvement will be addressed through research- based strategies. Implementing researched-based strategies should improve student performance in the areas showing weakness and initiate a positive change in the school climate.

School Goals  
Georgia High School Graduation Test (GHSGT) 

· The percentage of all first time takers of the GHSGT meeting or exceeding the standards will increase from 80.5% to 85.5% in ELA as measured by the spring 2011 administration of the GHSGT. 
· The percentage of SWD first time takers of the GHSGT meeting or exceeding the standards will increase from 44.8% to 49.8% in ELA as measured by the spring 2011 administration of the GHSGT.

· The percentage of all first time takers of the GHSGT meeting or exceeding the standards will increase from 64.6% to 69.9% in Math as measured by the spring 2011 administration of the GHSGT. 

· The percentage of SWD first time takers of the GHSGT meeting or exceeding the standards will increase from 3.6% to 8.6% in Math as measured by the spring 2011 administration of the GHSGT. 

· The percentage of all first time takers of the GHSGT meeting or exceeding the standards will increase from 80% to 90% in Science as measured by the spring 2011 administration of the GHSGT.  

· The percentage of SWD first time takers of the GHSGT meeting or exceeding the standards will increase from 23% to 28% in Science as measured by the spring 2011 administration of the GHSGT.
· The percentage of all first time takers of the GHSGT meeting or exceeding the standards will increase from 57% to 67% in Social Studies as measured by the spring 2011 administration of the GHSGT.

· The percentage of SWD first time takers of the GHSGT meeting or exceeding the standards will increase from 24% to 29% in Social Studies as measured by the spring 2011 administration of the GHSGT.

· The percentage of all first time takers of the GHSGWT meeting or exceeding the standards will increase from 84% to 94% in writing as measured by the fall 2010 administration of the GHSGWT.

Graduation Rate
· The graduation rate for all will increase from 75% to 86% by the end of 2010-11 school year. 

· The graduation rate for SWD will increase from 47.2% to 57.2%. 

End-of-Course Test (EOCT)
· The percentage of all students passing the EOCT will increase by 8% in all content areas as follows:

· 9th Grade Literature from 65% to 73%
· American Literature from 72% to 80 % 

· Math I from 50% to 58% 

· Math II from 50% to 58%

· Biology from 50% to 58%  

· Physical Science 57% to 65% 

· U.S. History from 31% to 39% 

· Economics from 57% to 65% 

End-of-Course Test (EOCT): SWD
· The percentage of SWD students passing the EOCT will increase by 5% in all content areas as follows:

· 9th Grade Literature from 28% to 33%
· American Literature from 55% to 60% 

· Math I from 7.7% to 12.7% 

· Math II from 0% to 5%

· Biology from 0% to 5%  

· Physical Science 33% to 38% 

· U.S. History from 16.7% to 21.7% 

· Economics from 32% to 37% 

· Carver will increase parental involvement by 10% as measured by PTSA membership and parenting workshops.  

Georgia Department of Education Identified Goals for Improvement for the Comprehensive LEA Improvement Plan (CLIP)

· NCLB Performance Goal 1:  By 2013-2014, all students will reach high standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.

· System Goal One - Student Achievement …commits to developing and executing a comprehensive plan to raise achievement for all students to superior levels. 
· Goal Five - Effective and Efficient Use of Resources … is committed to the planning and execution of a program to continually insure both efficiency and effectiveness in its use of resources provided.
· School Academic Goals 

1. Reading/ English/Language Arts
· The percentage of all first time takers of the GHSGT meeting or exceeding the standards will increase from 80.5% to 85.5% in ELA as measured by the spring 2011 administration of the GHSGT. 

· The percentage of SWD first time takers of the GHSGT meeting or exceeding the standards will increase from 44.8% to 49.8% in ELA as measured by the spring 2011 administration of the GHSGT.

· The percentage of all students passing the EOCT will increase by 8% in all content areas as follows:

· 9th Grade Literature from 65% to 73%
· American Literature from 72% to 80 % 

· The percentage of SWD students passing the EOCT will increase by 5% in all content areas as follows:

· 9th Grade Literature from 28% to 33%
· American Literature from 55% to 60%
2.  Writing
· The percentage of all first time takers of the GHSGWT meeting or exceeding the standards will increase from 84% to 94% in writing as measured by the fall 2010 administration of the GHSGWT.

3. Math
· The percentage of all first time takers of the GHSGT meeting or exceeding the standards will increase from 64.6% to 69.9% in Math as measured by the spring 2011 administration of the GHSGT. 

· The percentage of SWD first time takers of the GHSGT meeting or exceeding the standards will increase from 3.6% to 8.6% in Math as measured by the spring 2011 administration of the GHSGT. 

· The percentage of all students passing the EOCT will increase by 8% in all content areas as follows:

· Math I from 50% to 58% 

· Math II from 50% to 58%

· The percentage of SWD students passing the EOCT will increase by 5% in all content areas as follows:

· Math I from 7.7% to 12.7% 

· Math II from 0% to 5%

4.  Science
· The percentage of all first time takers of the GHSGT meeting or exceeding the standards will increase from 80% to 90% in Science as measured by the spring 2011 administration of the GHSGT. 

· The percentage of SWD first time takers of the GHSGT meeting or exceeding the standards will increase from 23% to 28% in Science as measured by the spring 2011 administration of the GHSGT.

· The percentage of all students passing the EOCT will increase by 8% in all content areas as follows:

· Biology from 50% to 58%  

· Physical Science 57% to 65% 

· The percentage of SWD students passing the EOCT will increase by 5% in all content areas as follows:

· Biology from 0% to 5%  

· Physical Science 33% to 38% 
5. Social Studies
· The percentage of all first time takers of the GHSGT meeting or exceeding the standards will increase from 57% to 67% in Social Studies as measured by the spring 2011 administration of the GHSGT.

· The percentage of SWD first time takers of the GHSGT meeting or exceeding the standards will increase from 24% to 29% in Social Studies as measured by the spring 2011 administration of the GHSGT.

· The percentage of all students passing the EOCT will increase by 8% in all content areas as follows:

· U.S. History from 31% to 39% 

· Economics from 57% to 65% 

· The percentage of SWD students passing the EOCT will increase by 5% in all content areas as follows:

· U.S. History from 16.7% to 21.7% 

· Economics from 32% to 37% 

· NCLB Performance Goal 2:  All limited English proficient students will become proficient in English and reach high academic standards, at a minimum attaining proficiency or better in reading/language arts and mathematics.
· NCLB Performance Goal 3:  All students will be taught by highly qualified teachers.

· System Goal Three - Human Resources … commits to the recruitment, retention, and development of personnel who represent the most qualified in respective fields. 
· NCLB Performance Goal 4:  All students will be educated in learning environments that are safe, drug free, and conducive to learning.
· NCLB Performance Goal 5:  All students will graduate from high school.

· System Goal Two - Growth … will gain a significant number of new students in the next five years, the system commits to developing and executing a comprehensive plan for the provision of adequate facilities, staff, and financing to accommodate this growth. 

· Goal Four - Communication/Trust … commits to the planning and execution of a total communication program with both internal and external stakeholders. 
· IDEA Performance Goal 1:  Improve post-school outcomes for students with disabilities.  

· IDEA Performance Goal 2:  Improve services for young children (ages 3 – 5) with disabilities.

· IDEA Performance Goal 3: Improve the provision of a free and appropriate public education to students with disabilities.

· IDEA Performance Goal 4:  Improve compliance with state and federal laws and regulations.

After careful analysis of assessed needs, areas in need of improvement have been identified.   Those areas include increasing parental and community involvement (NCLB 4), promoting collaboration and integration of curriculum (NCLB 1, 2, 3, 5), and most importantly, promoting higher student achievement (NCLB 1, 2, 5).  These were shared with the faculty and staff of     G. W. Carver High School, and it was agreed that an action plan would be developed with these goals as a focal point. Each action plan was reviewed to ensure that it was consistent with the school’s beliefs and mission.

It is the belief of Carver High School that the interventions discussed in each area will positively influence the three areas targeted (parental and community involvement, collaboration and integration of curriculum and higher student achievement).

III. Schoolwide Reform Strategies 

Opportunities for All Students to Learn 
Provisions are made at Carver High School to provide a quality education for all students no matter the students’ current proficiency level.  Student’s needs are accessed continuously as a means of determining growth and other areas of improvement. Although students pre-register for coursework for the entire year the preceding spring, individual adjustments are made at the end of every semester.  Counselors meet with the students to ensure students remain on-track for the student’s selected diploma.

Research has repeatedly demonstrated that special needs students are most successful in a heterogeneous environment; as many special needs students as possible are placed in cooperative learning classes.  A regular and a special education teacher staff these classes jointly.  All courses are scheduled based on the student’s Individualized Educational Plan (IEP).

The strong desire for success for all students at Carver has led to the offering of both AP classes and dual enrollment with Columbus State University and Columbus Tech for as many students who qualify.  

Carver also offers the Integrated Math Science Technology (IMST) Magnet program for students with a stated and demonstrated interest in science, mathematics, and/or technology.  Admission is based on test scores, grades, recommendations of teachers and counselors, and the students’ statements of interest.

Scientifically Based Strategies   
Academic Performance  
In an effort to increase the academic performance of the school’s SWD population, several initiatives are in place.  Students are currently in inclusion/co-teaching classes in all core content areas.  Additionally, all seniors who have failed any portion of the GHSGT are in inclusion study skills classes.  During the after school tutorials, special education teachers accompany the students to the tutorials to assist the regular education teachers. Because of the fragile academic achievement of the special needs population, IEP meetings are scheduled and revised frequently to ensure that individual student learning needs are met.

In an effort to prepare first time test takers for the GHSGT, predictor tests are administered. The results of these tests are used to assess the areas of student learning needs. Beginning in September until March, identified students with specific learning needs receive intensive tutorials through the various avenues offered by the school.  To continue efforts to increase student achievement, the Muscogee Accountability Plan (MAP) test is given to students as an additional predictor to determine performance on the EOCT. 
The week before the GHSGT, all juniors, first-time test takers and seniors who have not passed all areas of the test are involved in a one-week blitz.  Teachers in all disciplines must include PowerPoint presentations, handouts, and/or visual aids to engage students throughout this week-long process.  The school uses a rotating schedule. During testing week, students report to the auditorium during 4th block to receive a final review of the test being administered the following morning. 

USA Test Prep Software for EOCT and GHSGT (all content areas) is utilized by all teachers in an effort to strengthen the specific academic learning needs of each student.  Students are given a username and password in order to have access from school or home. In order to provide students with additional support for more in-depth learning, the school is proposing to purchase additional Study Islands to be used in the same manner as the USA Test Prep software.

All teachers attended training on the Georgia Online Assessment System (OAS). Teachers use this resource to create practice tests for the GHSGT and EOCT. With the addition of portable labs for all academic disciplines and netbooks, this program can be used more frequently.  First time test takers and those retaking the GHSGT are given CD’s in each discipline so that they may study at home.

The Instructional Extension Plan was funded and fully utilized for GHSGT after-school tutorials and Saturday blitzes.  Tutorials, supplemented by Title I funds, are also available during the summer. 
1. In an effort to increase the graduation rate, several initiatives are in place.  Counselors identify students who are at risk of not graduating on time and provide individual intensive academic study plans in an effort to help students graduate with the graduating class in which originally placed. 

2. ZAP (Zeroes Aren’t Permitted) is held two days per grading period to allow students to make up any assignments on which he/she received a zero.

3. The Credit Recovery Program allows students who fail a class to recover credits by participating in extended time periods where the standards will be reviewed in great detail. In some cases, students will be allowed to complete a major assignment or take a comprehensive skills test, which if passed, will enable him/her to receive credit for the specified course.  
4. Virtual Online Recovery is another initiative implemented in an effort to increase graduation rate.   Parents are required to attend the initial meeting which explains the process, and thus are also actively involved within this process. Parents and students sign contracts indicating parental approval and the student’s intent to participate in the program. 
5. A summer bridge program will be initiated for all incoming ninth graders. This bridge program will target specifically reading, math, and the advancement of the social skills necessary to become successful in a high school environment. All students will be given initial benchmark assessments to be used as baseline data. Students will also be assessed again at the end of the program to measure growth. Those students that did not show growth on the post assessment, given after the summer program, will be scheduled for High School 101. This HS 101 course will be based on the summer curriculum. Students that did not attend the summer program will also be scheduled for this course

6. Realizing that absenteeism is detrimental to students’ achievement, promotion, graduation, self-esteem, and employment potential (DeKalb, 1999), several efforts have been revised and implemented to correct this deficiency.  The Muscogee County School District attendance policy has significantly improved the rate of attendance. This policy has also allowed Carver to meet AYP in reference to test participation of first time GHSGT takers since its implementation. 

Additionally, school administrators will track all students assigned to Carver who are at alternative school settings (TAP, Rose Hill, etc).  These students are included in Carver’s test results (oftentimes assigned directly to these alternative settings from middle school), and therefore, Carver is not aware of these students’ test participation. Counselors and administrators will work directly with the counselors, faculty, and administration of these alternate settings to stress the importance of attendance, especially during testing.

7. CTAE students are actively involved with KeyTrain.  This is a computer program with allows the students to be assessed in basic skills areas (reading comprehension, basic math skills, speaking, writing) which will be necessary for the job force. 

8. Two instructional coaches have been employed to further drive school initiatives, to guide teachers in the implementation of the standards based and rigor/relevance framework, and to further efforts to meet AYP requirements.   One coach focuses on Math and Science, while the other attends to English and Social Studies. 
9. Classroom teachers need assistance with remediation as well as enrichment activities for students. The hiring of paraprofessionals would satisfy this need. Paraprofessionals would assist with one-on-one tutorials and aid students as they complete assignments individually and in small group settings. 
10. After making a comparison of the percentage of students passing the EOCT in smaller classes to the percentage passing in larger classes, it was found that smaller class sizes would be beneficial in the achievement of students. All areas showed higher percentages passing in the smaller classes. The Social Studies classes taking the EOCT showed a high failure rate last semester in the majority of the classes with class sizes ranging from 18- 30 students.  The passing rate, however, was slightly higher in the classes with 18 to 22.  The small (7 to 15 students) GHSGT study skills classes experienced the most positive results.
To address these assessed needs, the following strategies have been identified:
· Inclusion Classes (in an effort to increase special needs graduation/passing rate)

· Inclusion study skill classes for all Students with disabilities who have failed any portion of the GHSGT

· GHSGT Blitz (Review)

· USA Test Prep Software for EOCT and GHSGT

· Study Islands

· GHSGT study CD’s 

· MAP test as benchmark assessments
· Instructional Extension Program (All core areas)
· Summer Tutorials for all students failing parts of GHSGT

· A Graduation Coach

· ZAP (Zeroes Aren’t Permitted)

· Credit Recovery Program
· Virtual Online Recovery

· Bridge Program for incoming freshmen

· HS101 classes for incoming freshmen

· Continue strict attendance policy

· KeyTrain

· Hire two Instructional School Improvement Specialists 
· Continued use of Instructional Coaches

· Continued use of Family Services Coordinator 

· Compass Learning
· Decrease the teacher-student ratio of core classes 
· Provide student field trips to help reinforce GPS lessons
· The use of Supplemental Educational Services for free tutorial services. 
· Collaborative plan meetings 
Parental /Community/ Business Involvement 

Opportunities for parental/community involvement are made available at Carver. Parent workshops are offered at the district and school levels. Information is communicated to the parents through ConnectEd, flyers, and the school’s website. The community and local businesses continue to volunteer time, products, and any other services when requested. Carver’s Partners in Education continue to offer numerous educational opportunities to the students. 
In addition to the numerous efforts to increase parental involvement, Brainchild Study Buddy Units (hand held tutors) have been added in an effort to facilitate the parents’ efforts in helping the children at home. These units/cartridges are in the area of GHSGT: Math, Science, and Language Arts and GED: writing, math, reading, and science.  Additionally, parents may utilize these units to help themselves with GED preparation. Parents with children attending Carver High will be allowed to check these out from the Media Center.  

The Turn Around Columbus (TAC) initiative is an ongoing process which enhances parental and community involvement.  A group of businesses, neighbors, churches, religious leaders, parents, educators, law enforcement, and students comprise this initiative. Students are transported twice a week to an off campus site where they are tutored in areas of weakness. TAC addresses the needs of the whole child by providing positive opportunities/activities to help children, families and neighborhoods become self-reliant. 

Carver acknowledges and values both parents and the community as shared partners in the education of children. A Family Services Coordinator has been hired to help the school to increase parental and community involvement and academic achievement. The Family Services Coordinator will offer family literacy services such as workshops and special events for parents and the community throughout the year. Workshops and activities include strategies for promoting and building the capacity of parents to assist in increasing the academic achievement of students and will incorporate a variety of topics and guest speakers. The Family Services Coordinator will assist parents, teachers, and students at the school, organize a parent resource center, and conduct home visits (as necessary) to maintain continuous parental contact.
The school will work towards increasing parental and community involvement through the following channels: 
· Continued use of the Family Services Coordinator to help increase parental and community involvement and academic achievement

· Utilization of Study Buddy Units ( GHSGT, GED) for  student/parent check out 

· Continued communication through ConnectEd, email, phone, and letters

· Continued Parent School /Workshop offerings

· Solicitation of  community and local business involvement (volunteers, on campus health fairs, yard sales)

· Increased enrollment in PTSA

· Utilization of Turn Around Columbus  (TAC) 
·  Utilization of Partners-in Education (PIE)
Collaboration and Integration of Curriculum

The implementation of the Working on the Work (WOW) collaborative has been instrumental in training teachers to become more effective in planning lessons using vertical and horizontal alignment across grade levels and the curriculum that promote student engagement. All teachers meet monthly during respective planning periods. This allows all disciplines to meet and share instructional methods which were successful, or, perhaps, unsuccessful. In April, 2008, an off campus week of WOW collaborative was afforded.  Inclusion teachers in the various disciplines attend the collaborative sessions with the regular education teachers of those disciplines. Nevertheless, there is a need for more training relative to station and parallel teaching.  Teachers separate by grade/course groups and collaborate in creating teaching units.  Beginning with the 2008-2009 school year, the WOW sessions became more focused. Each session stressed some aspect of student achievement such as test preparation, inclusion, and GHSGT strategies. This year (2009-2010) WOW will continue under a new name: IMPACTT (Improving My Performance and Commitment to Teaching).
Curriculum Mapping is another avenue for teachers which ensure the system’s standards are being met through lesson plans.  Curriculum units for all disciplines are planned and posted on Rubicon Atlas.
Data Utilization is a major driving force for all efforts being made for student achievement.  It is through the disaggregation and analysis of data that strategies and other efforts are implemented to enhance student achievement.

To address these assessed needs, the following strategies have been identified:

· IMPACTT  (formerly WOW) 

· Curriculum Mapping (Rubicon Atlas usage)
· Data Utilization

Using the following artifacts, the school will determine if student needs are being met:

· Analysis of students’ work

· common assessments for classes with EOCT
· On-line assessments

·  Unit Culminating products (Group presentations, Power Point Presentations, etc.) with Teacher Commentary and Scoring Rubrics
· USA Test Prep  progress data
· Conference Logs

· Evaluation of teachers by students (surveys)
· EOCT Results

· GHSGT Results

· Report Cards/Progress Reports
· MAP benchmarks

· Data collection templates to analyze various information (course tracking, AP testing, study skill curriculum mastery, etc.)
· Peer observation/assessments
Deborah Meier stated in Results Now, by Mike Schmoker, that “the question is not, is it possible to educate all children well? But rather, do we want to do it badly enough?” At Carver High School, the faculty wants it more than badly enough. Research indicates that if students are to learn, then they must be totally engaged with the learning process in order to receive optimal learning. According to Philip Schlechty, in Working on the Work (2001), it is the business of the school to provide students with tasks that will solicit this engagement. Carver has implemented the WOW (IMPACTT) initiative which embraces this theory of engagement.  
Additionally, in Failure is NOT an Option: Six Principles that Guide Student Achievement in High-Performing Schools, Alan M. Blankstein addresses all the elements that are absolutely necessary for effective and enduring educational reform.
Principle one is based on creating common missions, visions, and goals. Goals set by Muscogee County School System ultimately identify how students should be performing relative to the average achievement of students within the state. These goals, in turn, support the school vision and are aligned with the school’s vision and values. All of these ideas together provide context and direction for all other collaborative Carver teams, whether it is the Leadership team or other content area groups. Principle two comprises the idea of ensuring achievement for all students. According to Blankstein, teachers are among the most likely mentors and positive influences for underachieving students, and schools can often be the only bastion of stability in a student’s life. At Carver High, this principle is used to build systems that prevent failure. These systems include the identification and mentoring of at-risk students, ZAP, Online and School based credit recovery, and instructional extension activities such as the inclusion of blitz, technological study aids, and upcoming Bridge and HS101 programs. Principle three further advocates collaborative teaming that is focused on teaching and learning. Although this principle overlaps with the ideals of principle one, it further impels Carver’s efforts to create professional learning communities that are supportive of the larger school vision and values. Through teacher’s participation in collaborative planning and curriculum mapping sessions, the goal, mission, and vision of the standards based and rigor/relevance framework is continuously examined and analyzed through the sharing of ideas and joint lesson designing. In this collaboration, teachers identify a means to reinforce and improve instruction for all students. Principle four entails the usage of data to guide decision making and continuous improvement. According to Jay McTighe (2002), the most powerful and effective way of working with data is to provide teachers with the opportunity to meet in grade-level or departmental teams and analyze student work or other data types so that all faculty members share equally in the responsibility for success. At Carver High, the disaggregation of data is approached in this manner. Although standardized test data is a primary indicator of student achievement, other data, such as retention rate, graduation rate, grade spreads on common assessments, percentages of students participating on AP exams or entering college, student engagement level surveys, enrollment, discipline and dropout trends, etc., are analyzed as well. Lastly, research concludes that greater parental involvement leads to greater student achievement, irrespective of such factors as socioeconomic status or ethnic background; this research also indicates that the most accurate predictor of student academic achievement is the ability of the student’s family to create a home environment that encourages learning, to communicate high, yet reasonable expectations for achievement, and to become involved in the student’s education (Blankstein, 168). In relation to this research, principle five encourages gaining active engagement from family and community. As aforementioned, this aspect is vital to Carver’s continued growth and can be shown through the family services coordinator’s efforts, various parenting workshops, mass communications to the community, PTSA memberships, and other previously mentioned avenues. 
Use of Title I Paid Employees for Instruction or Improvement of Student Learning
In FY 2009, Carver was designated as a Title I Targeted Assistance school; however, in FY 2010, Carver became Title I school-wide. The following Title I paid employees and the corresponding description for the title are listed below:

· Title I teachers have been employed within all core content areas for the purpose of reducing the teacher-student ratios within the classroom setting. This will further advance student learning as it will increase the individualization of instruction, the likelihood of students retaining the information and the probability of ensuring a higher passing rate on standardized tests.  
· Academic Coaches have been employed to assist teachers in designing and implementing lesson plans and assessments, providing model lessons, monitoring the School Improvement plan, and guiding teachers in the implementation of the Georgia Performance Standards. 
· The Family Services Coordinator has been employed to assist parents, teachers, and students at the school, organize a parent resource center, and conduct home visits (as necessary) to maintain continuous parental contact.

IV. Instruction by Highly Qualified Teachers  

The Human Resources Division works to hire highly qualified teachers in all schools.

The Human Resources Division works with schools to insure that all persons whose salaries are paid through Title I funds are highly qualified at the time they are hired.  However, there are currently four employees (non-Title I paid) that do not meet this qualification. The Principal is responsible for recommending employees, assigning them, and maintaining/monitoring them in areas in which they will remain or will receive highly qualified status.
V.  High Quality and Ongoing Professional Learning

Professional Learning for Staff 
To ensure that the faculty and staff of Carver High will continue to be a highly qualified personnel, on-going professional development is utilized and includes the following:

· Differentiated Instruction Training 

· Rigor, Relevance, Relationships Framework Training 
· Worksheets Don’t Grow Dendrites

· CALI (Content Active Literacy Initiatives)

· Class Keys trainings

· Book Studies: Failure is NOT an Option; Do I Really Have to Teach Reading? , etc. 
· Professional Learning Communities/ Collaborative Teams Training 

· Technology training (to ensure that all participants are skilled in the use of new technology)  

· Integrade Training AP Training Math Collaborative

· Teacher Support Specialist (TSS) Training
· GPS Implementation training
· Training for Inclusion/Co-teaching
· Best Practice Workshops/Conferences (classroom management, etc.)
· IMPACTT (formerly WOW)
· Curriculum Mapping Training
· Online Assessment Training
· KeyTrain Teacher Training
· Thinking Maps
· Standards Based classroom implementation training
· Data utilization and effective assessment training 
Alignment to Standards

Carver teachers participate in local staff development, district wide in-service meetings, university offerings, and state and national conferences. All professional development opportunities related to state standards (GPS, EOCT and GHSGT, Curriculum Mapping) are strongly encouraged by the administration.   Teachers attend these workshops and then utilize this information to plan lessons directly related to the standards mandated by the state.  

Teachers are provided with curriculum guides, pacing guides, EOCT standards, GHSGT standards, GPS, and QCC objectives (for those still working under these), as well as school and district benchmarks.  Regular departmental meetings allow discussion of concerns and needs for improvement.  All teachers are strongly encouraged to check students’ prior academic performances in an effort to work with individual students in areas of weakness.  Every grading period the principal completes a grade distribution and exception report to use as an aid to improvement in curriculum.

Assessment
Teachers are provided opportunities to participate in professional learning activities which will enable them to better assess the needs of all students.   Numerous workshops addressing student assessment are offered through staff development.  Teachers are encouraged to take advantage of these opportunities. Carver’s faculty members receive feedback on individual professional performance in a variety of ways.  The faculty is observed by the administration and monitored by the instructional coachers during the school year.  At the end of each evaluation, a conference is held to discuss performance. Based on this evaluation, recommendations are made in reference to areas of need. Teachers use these to revisit and revamp teaching styles and lessons so that student achievement can improve. Another assessment tool utilized by teachers is the students’ evaluation of teachers.  Students are given the opportunity at the end of each semester to complete an evaluation on all assigned teachers. Students answer questions in reference to teaching techniques/styles used by the teacher, teachers’ availability for extra help, fairness of teacher, engagement of learning, teachers’ attendance, use of class time, etc.    Teachers use these student-completed evaluations at the end of each semester in an effort to obtain student opinions of the classroom environment and teaching process. 
Teachers also visit other classrooms to observe techniques and to offer teachers feedback and advice. When an issue has a school-wide impact (such as performance on standardized tests), school-wide surveys are employed to provide useful information

Through collaborative plan meetings, common assessments are created and analyzed to identify strengths and areas concern for each Georgia Performance Standard. With these analyses, instructors can compare the degree of student success in the classroom with those of other classrooms based on GPS. 
Additionally, Parents are invited to visit classrooms and then parent feedback is collected and used. Teachers are actively involved in ongoing staff development to ensure competency in assessing achievement.  
VI. Strategies to Increase Parental Involvement

Parental Participation 
The school will involve parents in an annual review and revision of the School Improvement Plan (SIP).

The administrators, faculty, staff, students, parents, Partners in Education, local businesses, and other community members of  Carver High School work together as individuals and groups to achieve the goals and beliefs of  Carver High School. Therefore, when the school’s SIP is being reviewed and revised, these stakeholders are invited for input. This input is gathered through interviews, visits, surveys, and PTSA meetings. The principal utilizes a wide variety of communication tools, both for communication and to elicit information.  Communication modes include surveys, newsletters, booster club meetings, parent letters, committees, student-principal meetings, school’s web site, intercom announcements, memos, open houses, evaluations, orientations, and conferences. 
The principal has an open door policy which creates an environment of comfort for every individual who wishes to voice his/her opinions.  Everyone knows that his input will be weighed, and the information will be used when decision and policy-making occurs.  As a result of the open door policy offered to stakeholders, parents are invited to visit the school at any time. They are invited to volunteer services at school, visit classes, or eat lunch at the school.  Feedback is solicited from them in terms of needs based on the visits.  The PTSA conducted a walkthrough of the entire school campus—inside and out—and as a result, were  instrumental in working with the principal in renovating and correcting the numerous safety issues such as peeling paint, potholes, and drainage problems that decreased the overall physical safety of the building. 

Parents are invited to complete surveys which allow them to give input on the various issues of student achievement, opportunities for parental involvement, the school’s conduciveness to learning, the safety of the school, and meeting individual student’s needs, to mention a few.  Parents and other stakeholders are also invited to sit in on the initial meeting of the SIP revision process.  The results of these surveys are shared with stakeholders through PTSA meetings and the school’s website.  The Georgia Department of Education issues the Georgia Public Report Card for parents each year.  This report includes summary data about Carver High School, as well as other schools in the district. Also, the AYP Gazette for Carver High School is issued each year so that parents are aware of the school’s status. 

When the writing team begins its revisions of the SIP, the results of all gathered information are included.

Strategies for Building Parent Capacity to Assist in Student Learning

Carver High School believes in family and wants students’ families to be an integral part of the school community.  To begin with, there is continued communication with the families through newsletters, telephone calls, e-mails, letters, ConnectEd, and via the school website.  Parents of students who are identified as having difficulty with the GHSGT receive registered letters explaining the student’s deficiency, and notifying the parents of remedial activities.  
Parents are also sent letters when a child receives a grade lower than 70 in any of his classes. They are asked to set up conferences in an effort to understand the individual needs of the child.
Parents also are invited to attend special seminars on study skills and test-taking skills to enable them to better assist with home assignments.  Study Buddy Units are now available in the Media Center for student/parent check out.  These units allow parents to assist children in GHSGT skills.  Students and parents are provided with various websites from which they may practice for GHSGT, EOCT, and SAT (USA Test Prep).  Students are provided with user name and password so that this site may be accessed from any location. Of course, parents may access the MCSD website for information in reference to AYP status and other pertinent information.
Carver acknowledges and values both parents and the community as shared partners in the education of children. A Family Services Coordinator has been extremely vital in helping the school to increase parental, community involvement, and academic achievement through various venues. The Family Services Coordinator assists parents, teachers, and students in the organization of parent resources and conducts home visits (as necessary) to maintain continuous parental contact.

Additionally, the following efforts will be made to increase parental involvement and awareness as it relates to student achievement:

· PTSA meeting held in August to inform all parents of importance of attendance and of the system’s attendance policy; PTSA hosts monthly information meetings as well. 
· Letter sent to parents informing them of NI status and options 
· Parents notified by letter and/or phone call when students miss three days of school.

· Various parental workshops which include but are not limited to the following:

· Parental Involvement Day: Parents gained the opportunity to observe student’s classes and obtained various strategies to improve involvement within the academic process.

·  Grade Level Parent Nights: Informational session hosted to explain the purpose of being designated a Title I school, to explain graduation requirements, and to explain Carver’s guidance procedures.

· Technology Parent Night: Informational workshop hosted to make clear computer fundamentals; parents also received assistance with obtaining and operating email accounts.
Mandatory progress reports are distributed at the midpoint of each nine weeks in all classes.  Parents are also emailed or mailed progress reports. Parental telephone contact of any failing student is mandatory (logs kept of contact and results).  

Additional assistance is offered through the community in terms of tutorials offered by Turn Around Columbus (TAC). The National Honor Society offers tutorial services in all subject areas every Monday from 3:30 until 4:30. Mu Alpha Theta (math honor society) offers after school tutorials one day per week.   Tutorials are also offered after school in all areas of GHSGT. Parents are made aware of these offerings through the school’s website.  
Implemented during the summer 2008, and to be continued, were the summer tutorials for students failing GHSGT.  This information was dispersed to parents and students through letters and ConnectEd.  Parents are encouraged to ensure children take full advantage of all offerings pertinent to academic success.
Parent Compacts

Parent-teacher compacts will detail what the school will do to help the student, what the parents can do to help the student, and list additional assistance available to the student at the school or in the community. Parent-teacher conferences are encouraged throughout the school term. Teachers, parents, students, and the appropriate grade level counselor are present at all conferences. Notes are taken as to what all involved will do in an effort to ensure the success of the student (after school tutorials, regular attendance, and classroom behavior). These conferences may be requested by administrators, teachers, parents, or counselors. All conferences and referrals are documented in the guidance department.
VII. Transition of Students to New Grade Span 

Plans for Transition 
In an effort to transition Carver’s students from a middle school setting to a high school environment, the following efforts were taken:

First, CRCT scores from feeder schools are received and the information is analyzed to determine needs of students in reference to academic achievement.   This information is used to place students in appropriate classes.  
After further data analysis, it was determined by the leadership team that a summer bridge program should be initiated for all incoming ninth graders. This bridge program will target specifically reading, math, and the advancement of the social skills necessary to become successful in a high school environment. All students will be given initial benchmark assessments to be used as baseline data. Students will also be assessed again at the end of the program to measure growth.
Next, those students that did not show growth on the post assessment, given after the summer program, will be scheduled for High School 101. This HS 101 course will be based on the summer curriculum. Students that did not attend the summer program will also be scheduled for this course. 
The magnet program holds an Open House and school visitations during the spring of each year.  This year, however, an entrance exam will be administered for the purpose of building a more rigorous program. This is an effort to improve the method used to schedule students for IMST (Integrated Math and Science Technology) and advanced placement courses.  The entrance exam will consist of three areas of focus: Reading, Math, and Writing. 

To assist in transition from high school to postsecondary is the dual enrollment program with Columbus Tech and Columbus State University. Students are also prepared for the transition to the workforce through training received in CTAE.  Students are actively involved with on the job training and job shadowing. CTAE students are also involved with KeyTrain, allowing them to be assessed in areas necessary for the workforce.  Also, an excellent ROTC program prepares students for military careers.
Transitions for Students with Disabilities are addressed during Individual Education Plan meetings. When students transition from middle school to high school, Individual Education Plan meetings are held within the first sixty days of school to ensure that students are receiving the proper services and supports, to locate the least restrictive environments, and to make students and parents aware of the procedures within a high school setting. The Individualized Education Plan conference also addresses graduation requirements.

Students with Disabilities transition into post secondary avenues is also addressed in students’ Individual Education Plan. Each student is administered a career cluster survey, that is used in planning post secondary transition. The Georgia Department of Labor’s Vocational Rehabilitation Program and G.W. Carver’s guidance office are utilized in this process as well. 

Specific goals and objectives are designed for Students with Disabilities and are included in the transitional portion of the Individual Education Plan. The Individual Education Plan is updated annually and revised according to the student’s progress. 

VIII. Decisions Regarding the Use of Assessments

Teachers collaborate to design assessments aligned to GPS and instruction.  Both formal and informal assessments are used to monitor student progress and instructional practices. 
The following forms of assessments are used at Carver High:

· EOCT

· GHSGT

· KeyTrain

· MAP Benchmark Assessments

· Common Assessments and grading rubrics designed through collaborative planning
· Informal dialogue and evaluations (Leadership Team)

The school receives test data on standardized tests from the Muscogee County Department of Research and Evaluation.  The mean is given in comparison to the Muscogee County School District and other high schools for ninth and tenth grade students in the area of reading and mathematics.  Administrators use the test data to determine course offerings, instructional strategies, AP coursework, gifted and special remedial coursework, dual enrollment, and scholarship and award recommendations.  EOCT results are used to place students in study skills classes for remediation in areas of weakness. Teachers use test data to direct and redirect instruction.  Instructional strategies are differentiated so that each student’s learning style(s) is met.  
The school’s leader believes in encouraging and empowering leadership that is in tune with current thinking and fosters creative involvement in the instructional programs.  The principal believes in collaboration rather than directed leadership involvement.  Therefore, shared decision-making is in place, and it is found to be extremely effective. This belief is implemented through collaborative planning, department meetings, and leadership team meetings. For example, the leadership team applies a questioning-type evaluation to all proposed ideas, including: “Will it assist or improve instruction?” “How will the school and the community benefit?” and “How will students and parents respond?”  These three questions have yielded changes, which have strongly improved instruction.

IX. Coordination and Integration of Services and Programs
State funding is used to finance the extended day and instructional extension program.  This funding is necessary in order to provide quality tutorials for students in preparation for state mandated tests. Teachers often require extended day funds so that necessary instruction can be provided during the school day.  

Local funds (and some state funds) are used to finance the various educational programs in the school.  This includes the magnet program, the media center, basic instruction, and custodial.

All areas of instructions are given budgets at the beginning of the school term.  The various department heads of these areas collaborate with department members to ensure that the money is utilized so as to best benefit the needs of the students.

Carver High School will collaborate with program managers of the various available funds to prevent duplication of services and efforts.

The Carl D. Perkins Vocational and Applied Technology Act is a federally funded source utilized by the CTAE personnel.  


All programs in the school meet to assure that the monies may be utilized most effectively.  If any one area is in need of more funds in order to maintain effective instruction, this area will be granted more funds.  
              Title I Schools
Title I funds will be used in an effort to supplement other funds available to the school.  Since the school has not been able to make AYP after diligently addressing all areas of deficiency for the past five years, additional efforts are warranted.  The receipt of Title I funding will allow the school to hire additional personnel to decrease class size, provide more concentrated attention in content areas to meet students’ academic needs, provide/participate in professional learning opportunities to enhance teacher quality, increase home-school communication and parental involvement, and purchase additional materials and supplies.
Anticipated Use of Title I Funds - When Sufficient Funds Are Available
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X.  Effective and Timely Assistance to Students 

All efforts are made to identify students who have difficulty mastering standards. Data from the eighth grade CRCT, results of the EOCT and GHSGT, as well as Individualized Educational Plans (IEP) are carefully analyzed.  Upon completion of the data analysis, students are placed in classes which allow attainment of the skills necessary to be successful. Study skills classes in all academic areas are provided as well as the use of USA Test Prep website, and after school tutorials.
All departments take part in the implementation of after school tutorial sessions to help students with the mandated Georgia High School Graduation Test.  Practice tests for each subject area are being employed.  Teachers also utilize the computer labs which provide students with additional practice and learning sessions for the GHSGT.  Additionally, department heads and administrators monitor the teaching of GHSGT standards by reviewing lesson plans weekly. A breakdown of EOCT scores by domains is also examined by teachers in an effort to assess the areas of weaknesses.  Afterwards, teachers revamp teaching styles and lesson plans to reflect more focus on the lower scoring domains. 
With respect to special education, federal regulations mandate annual Individualized education Plans and meetings.  At the meetings, developmental needs are discussed and determined.   Special needs children are in inclusion classes in all academic areas. The special needs teachers and regular education teachers currently employ the team teach model or the one teach-one assist model interchangeably in an effort to meet the needs of all of the students enrolled in the classes. Endeavors to incorporate the station teaching model and parallel teaching model are underway. This change will be directed by the head of this department. 
The Carver family is fully aware that a child who is not emotionally and socially strong and secure, may have difficulty being academically strong.  Numerous programs are available to students who may have issues which hinder academic success.  These programs include DARE, Peer Helpers, TAC, and parent/student counseling.  A Crisis Team is also in place to address catastrophic event; the principal and guidance director head this team.  Various classes, programs and clubs sponsor social events during the school year. Carver views itself as a family rather than a school.  All family members are quick to respond to any need of another family member.
In the context of this school wide plan, a homeless student can be defined in two different ways.  First, a homeless student can be one who literally does not live in a building that provides shelter from the natural elements.  A homeless student can also be one who is living in a home that does not belong to the parent or guardian, such as an aunt’s home or a grandmother’s home, due to financial difficulties.  For the last three years, Carver’s percentage of homeless students has been less than 6%.  Each of the homeless situations has fallen under the second definition where the students live in a home of a relative or family friend.  In essence, basic needs are being met.  The district provides a homeless liaison and contact person to assist students who are found to be in these situations.

Currently Carver does not have a migrant student population; however, in the event the school gains migrant students, the school will follow district, state, and federal guidelines to ensure these students will achieve the same goals set for all other students.  In addition, all parents/guardians bringing a child to enroll in Carver receive a survey that determines whether or not the child will be identified as a migrant student.  This survey is maintained in student cumulative folders. 

An on campus probation officer has been assigned to Carver as a preventive measure. Teachers may refer students who may be struggling socially and/or emotionally to the probation officer. He counsels them one-on-one in an effort to deter any possible actions that might prove detrimental to the students. 

There is a constant, open line of communication among the administrators, teachers, parents, and the students to ensure that the student is not only learning, but also is progressing towards graduation.  Accordingly, the student who is struggling can often be re-routed in a manner that strongly supports his/her chances of succeeding academically and emotionally.

Two academic coaches, one for math and science, and one for English and social studies, have been hired.  These coaches have become a great asset to Carver, not only by demonstrating lessons in the classroom but by also monitoring collaborative planning groups.  They work directly with the teachers in the various disciplines in an effort to plan lessons including strategies to address the needs of underachieving students.  
XI. Process for Providing and Interpreting Individual Student Assessment Results with Parents 
The Guidance Department of Carver High School contacts parents to inform and interpret GHSGT results to students and parents.  At this time, parents are informed of the additional after school and Saturday tutorials as well as the study skills classes that are offered.  Parents are also provided the dates for the next administration of the test.
XII. Provisions for the Collection and Disaggregation of Data
The State provides collection and disaggregation of student achievement data results on adequate yearly progress assessments. The state makes efforts to report statistically sound assessment results.  Disaggregated reports are published on the Georgia Department of Education (GaDOE) website and released to the news media by the State Superintendent of Education.   A link to the GaDOE is provided on the MCSD website.  The local television and radio stations and newspapers provide the local citizens with detailed information about test results.

Carver High School has designated a teachers’ workroom as the data room. All disaggregated data pertinent to student achievement will be displayed in this room.  The information from the GaDOE website, mentioned above, will be kept in that room in notebooks and will always be at hand as the various academic teams meet to assess needs.

XIII. Provisions for Seeking Statistically Sound Results
The Human Resources Division works to hire highly qualified teachers in all schools.

The Human Resources Division works with schools to insure that all persons whose salaries are paid through Title I funds are highly qualified at the time they are hired.  However, there are currently four employees (non-Title I paid) that do not meet this qualification. The Principal is responsible for recommending employees, assigning them, and maintaining/monitoring them in areas in which they will remain or will receive highly qualified status.
XIV. Provisions for Public Reporting of Disaggregated Data
As previously stated, the local television and radio stations and newspapers provide the local citizens with detailed information about test results.  The AYP Gazette is published for individual schools. This information is given to the parents and is also made available through the school’s website.
XV. Schoolwide Plan Developed During a One-Year Period with Technical Assistance 
This is a Schoolwide Program school.  The Schoolwide Program under which the school is operating has an approved plan that was developed over a one-year period with technical assistance provided by an outside educational consultant.  The plan is updated by school representatives and it is reviewed by representatives from the Central Office and outside consultants.  The review process is conducted annually.
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